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"When students cannot learn the way we teach them, we must  

teach them the way they learn.”  Howard Gardner 

  

Dear Colleagues: 

 Take some time to read the above quote and as you reflect on it, think about                             

your current instructional practices and as you reflect, ask yourselves the                                                      

following questions: 

 Do I differentiate my lessons to meet the needs of all my students? 

 Do I have critical conversations with my students to get honest feedback from them on my               

instructional practices? 

 Do I provide opportunities for my students to receive extra support if needed? 

 Do I re-teach in a different way if my students are not learning or do I continue to teach the same 

thing in the same way? 

 Reflection is one way to truly look at what you are doing and if it is really working for all of your 

students. Use that time to honestly ask yourself if you are truly teaching the way your students learn 

and if not, commit to making the changes to ensure that all of your students can learn.   
 

LaToy Kennedy  Ph.D. 

Chief Curriculum and Instructional Officer 

STAR Literacy Teachers Teach with Intention 
Submitted by Shameika Sykes-Patterson, Social Studies/Literacy Coordinator 

 
 

 

 

 

 

 
 

 

S.T.A.R. literacy teachers teach with intention. To be “intentional” is to act purposefully, with a 

goal in mind and a plan for accomplishing it. Intentional acts originate from careful thought and are  

accompanied by consideration of their potential effects. Thus an “intentional” teacher aims at clearly  

defined learning objectives for students, employs instructional strategies likely to help students achieve 

the objectives, and continually assesses progress and adjusts the strategies based on that assessment. 

The teacher who can explain just why he/she is doing what he/she is doing is acting intentionally—

whether he/she is using a strategy tentatively for the first time or automatically from long practice, as 

part of an elaborate set up or spontaneously in a teachable moment. 

S.T.A. R. literacy teachers teach with intention through:  

Planning and management—Teachers have concrete plans to introduce subject matter and     

sequence student’s learning. They can manage both individual behavior and group dynamics. While 

guiding the class toward defined objectives, teachers remain open to pursing related topics that arise 

and capture student’s interest. 

Learning-oriented classrooms—Students, as well as teachers, value the classroom as a place 

where learning occurs. When adults act with the intention of teaching, students can act with the         

intention of learning. 

Set high expectations, 

Teach with intention, 

Actively engage students, 

and value 

Relationships, Rigor, Relevance. 



         

 

 
Promoting Purposeful Discourse        

in the                                   

 Mathematics Classroom 
Submitted by Susan Gobeyn, Mathematics and Science Coordinator 

 

As mathematics teachers, we want our students to develop a conceptual                      

understanding of ideas, not just recite facts and perform computational              

procedures. Research also has shown us that allowing students to merely explore and  

have fun with mathematics may not necessarily stimulate the deep thinking necessary to promote greater        

understanding. While development of purposeful lessons, which include rich mathematical tasks, is vital, the role 

of the teacher is the most important variable in ensuring that ALL students are engaged in the important     

mathematics of the day. 
 

The discourse of a classroom-the ways of representing, thinking, talking, agreeing, and disagreeing-is central to 

what students learn about mathematics. Teachers who press students to solve problems, reason mathematically, 

and justify their procedures are helping their students build on their current level of understanding to construct 

new knowledge. Classrooms where the teacher is successful at engaging his/her students in purposeful discourse 

display the following characteristics: 

 Student explanations include mathematical reasoning 

 Mistakes or wrong answers create opportunities to engage further with mathematical ideas 

 Students are looking to make connections between strategies 

 Each student in the group or class is accountable for the work being done 
 

Five Practices for Orchestrating Classroom Discourse: 

1. Purposeful lesson planning which includes truly understanding the mathematics involved. 

2.  Anticipate likely student responses to the rich mathematical tasks. 

3.  Thoughtfully selecting particular students to present their solution, strategy, and mathematical reasoning 

during the discussion and summarizing phase. 

4.  Sequencing the student responses in order to maximize connections between strategies in order to build on 

current student thinking. 

5.  Make sure to assist students in understanding the important mathematics involved the problems. 
 

Strategies and Questions for Supporting Classroom Discourse 

 Develop a procedure in which students are not immediately raising hands and waving them  

      wildly-Think about this on your own. No hands please. 

 Learning partner share-The person with the longest/shortest hair shares first. 

 Think about whether you agree or disagree with your learning partner-Why or why not? 

 Have a student share/re-state what another student just said. 

 Ask the class if they agree or disagree with the thinking/reasoning presented. Why? 

 Does anyone have another way of looking at _______? 

 Call on students who you know have a different, but connected strategy. 

 Don’t give away the solution. Let the students wrestle with the problem. Guide  the learning through       

questioning. 

 Repeat a student response to get clarification-So, what I think I hear you saying is____.  

Am I following your thinking correctly? 

 Can someone else talk about what they think ____ means in his/her explanation. 

 Does anyone have a question for ____? 

 I need to make sure I understand, can you tell me more about your thinking? 

 Have we used _____ strategy to solve any other problems?  Explain. 

 Is there anything that anyone does not understand about ____ thinking? 

 Is there a strategy that is more efficient?  Why? 

 Repeat a student response to get clarification-So, what I think I hear you saying is____.  

Am I following your thinking correctly? 

 Can someone else talk about what they think ____ means in his/her explanation. 

 Does anyone have a question for ____? 



Promoting Purposeful Discourse in the Mathematics Classroom  .. Cont. 
 I need to make sure I understand, can you tell me more about your thinking? 

 Have we used _____ strategy to solve any other problems?  Explain. 

 Is there anything that anyone does not understand about ____ thinking? 

 Is there a strategy that is more efficient?  Why? 

 Is this a reasonable solution?  Why or why not? 

 How does ____ strategy connect to ____ strategy? 

 Would the result be the same if we used these numbers? Why or why not? 

 Will this strategy always work?  Why or why not? 

 Encourage your students to use precision in their mathematical language. 

 If someone uses a vocabulary word that you think may need clarification, ask learning partners to dis-

cuss the word and then share. 

 Summarize new information that was presented and then ask a question that requires students to con-

sider the new information. 
 

In order to develop purposeful classrooms discourse teachers must work to create a social 

and mathematical environment in which students: 

1.  Listen to one another 

2.  Respect one another and themselves 

3.  Accept opposing views as important to consider 

4.  Participate in genuine give-and-take of ideas and thought 

5.  Collaborate and make sense of mathematics together 
 

As you plan your next lessons, include questions and strategies that will promote purposeful dis-

course in your mathematics classroom. 

101 TEACHING TIPS, SECRETS, AND IDEAS FOR 2013 
(www.teachthought.com) 

 

Each month a few of the 101 will be listed, however if you would like to see them all at once, 

they are located on the website listed above.  
 

26.You’re never as good as you think you are; you’re never as bad as you think you are either. 

27. Value team-building activities. 

28. Don’t stereotype 21st century learners. They’re nothing as a group, only revealing themselves as          

individuals. 

29. Know your biases. 

30. Help students see their own potential. 

31. Realize that students are growing up in a world decidedly different from the one you were educated in. 

32.Visualize the way a lesson or activity will go before teaching it. 

33. Always wait for quiet before you begin speaking. 

34. Have a simple, polite and consistent method of gathering students’ attention before speaking—something 

other than counting backwards from 5. 

35. If you’re planning formal learning sequences, use backwards planning. 

36. If you’re planning formal learning sequences, become fluent in curriculum mapping, scope-and-

sequencing, etc. 

37. Learn your students’ names as quickly as possible, and then make sure you’re calling them what they 

want to be called. 

38. Don’t take behavior problems personally no matter their appearance. They never are. 

39. It’s not about you. Don’t force your way. 

40. You are not there to teach, you are there to help students learn. This is an important paradigm shift, but 

doesn’t mean you’re not accountable when they’re not learning. 

41. Don’t be afraid to switch content areas, grade levels, schools, or districts. 

42. Teach a content area that you don’t consider yourself an expert in. 

43. Focus on reading and writing no matter what you teach. 



RIGOR IN THE CLASSROOM 
Taken from: How do you define Rigor in the Classroom? (Rick Jenkins, Jeff Goldhorn, Mike Webb) 

and Recognizing Rigor in Classrooms: Four Tools for School Leaders (Ronald Williamson and   

Barbara Blackburn) 

 

What is rigor? According to Richard Strong, rigor is the goal of helping students develop 

the capacity to understand content that is complex, ambiguous, provocative and         

personally or emotionally challenging.   

Barbara Blackburn in her book, “Rigor is Not a Four Letter Word,” states that rigor is 

creating an environment in which each student is supported so he/she can learn at high levels, and each     

student demonstrates learning at high levels.  A more useful definition might be “To teach with rigor is to 

teach accurately and completely.”   

In order to teach accurately, a teacher must have knowledge of both content and pedagogy.      

Teachers must teach their content without error and have content knowledge that is deeper than which they 

teach.  Teaching accurately also implies a use of pedagogy that ensures students learn content for               

understanding. Content knowledge without pedagogy leads to superficial and short-term learning and can 

result in student misconceptions and misunderstandings.   

To teach completely, teaching must be at the correct depth and complexity as determined by       

standards. Teachers must ensure that they address each student expectation in their content in-depth.   

Rigor is evidenced through the observation of a number of essential components : content  acquisition, 

critical thinking, relevance, integration, application of concepts, long term retention, and student ownership 

of the learning.   

What should be evident in the classroom?  As the teacher you should have high expectations of your 

students.  High level questioning should be an integral part of a rigorous classroom. Questions should be open

-ended that are at the higher levels of Bloom’s Taxonomy (analysis and synthesis).  Teachers are asking     

extending questions. If a student does not know the answer, the teacher continues to probe and guide the   

student to an appropriate answer rather than moving on to the next student.  

High expectations are important, but the most rigorous schools also ensure that each student is     

supported so he/she can learn at high levels.  It is essential that teachers design lessons that move students to 

more challenging work while simultaneously providing ongoing scaffolding to support student learning as 

they reach those higher levels.  Providing additional scaffolding throughout the lesson is one of the most    

important ways to support students. It is essential that teachers ask themselves during every step of the    

lesson, “What extra support might my students need?” 

Provide each student with opportunities to demonstrate learning at high levels.  Student engagement 

is a key aspect of rigor.  The teacher should allow students to respond either through par-share, thumbs up or 

on a handheld computer that tallies responses. Such activities hold each student accountable for            

demonstrating his/her understanding. Teachers must ask themselves are their instructional practices        

engaging and if their lessons promote positive student engagement and high levels of student accountability 

for demonstrating learning.   

Recognizing rigor in classrooms is all about recognizing good instruction.  It is important to look for 

instructional practices that expect students to learn at very high levels and also give students the support to 

achieve at high levels.  It is also essential that teachers expect all students to demonstrate their learning at 

high levels.   

TIPS FOR GREETING STUDENTS DAILY 
(Classroom Management Simplified - Elizabeth Breaux) 

 

 Make certain that your room is in order and ready so that you can be 

at your door as students begin arriving. 

 Smile. If you don’t feel like smiling, fake it! Students won’t know. They’ll just think you’re    

happy. However you must  fake it well, because smiles must seem genuine too.  

 If you are not comfortable with being spontaneous at first, think of a few “one-liners” you can 

rattle off as the students walk in.  Make them personal. Once you do this enough, it will become 

second nature.  
 



TWO WORDS: CUSTOMER SERVICE 
Submitted by York G. Powers, Family & Community Coordinator  

 

 Parental involvement is said to the missing piece to student and even school achievement. Each year 

the state devotes funding for the simple purpose to get parents involved and active in their student’s lives and 

their respective schools. We spend time planning family events that we hope bring parents into the doors, usu-

ally with the promise of food or free items. The reality of the situation that is faced by    students, parents, and 

schools comes down to two words….customer service. 

 Sometimes we prepare for the school year and get so excited about the beginning…

open houses so parents can see incredibly decorated classrooms…the energy seen in the 

eyes of students…even the roar of the crowd at a Friday night game. What we sometimes 

forget is that education is a customer service based business. The product we are making 

are successful students, the customers are the parents and community. The excitement we 

have for the classroom and football games needs to transfer into customer service efforts for 

parental involvement. 

 As a consumer we know that impressions and expectations can make or break an experience. It is what 

keeps us going to the same restaurant or what keeps us from never going back to one. This same notion can be 

applied when looking at getting parents involved in our classrooms and schools. The idea is to make it an      

incredible experience not only for the student but also the parent. We are beyond the days of simple parent/

family nights with spaghetti or pizza, we must become creative with our ways to hook our customers and in-

crease our customer service efforts. Imagine yourself as the parent and you were visiting your own school and 

classroom…truly try to be objective. What do you look at when you visit your own child’s school and classrooms? 

Do you feel welcome; do you truly feel like a customer that has had a positive experience? Many of our students 

view school as the stable safe haven and refuge from the world around them. Parents entrust us to care and 

educate their students. We all work hard and have tough days, but at the end of the day our parents and stu-

dents are still our customers. 

 Education is not often viewed as a business, but if we take the time to step back and look we will see 

that it truly is. We are entrusted to produce a product that our consumers will be proud of and continue to    

support us as a company. Every company or organization has rules for handling customers and tries to ensure 

the highest customer service rating...it is our responsibility to make sure that we treat our customers as well as 

we would want to be treated. The two words of customer service when applied to education equals positive    

advocates and increased parent involvement for our students and schools. Remember .what if it were your    

student. 

“Every truth has four corners; as a teacher I give you one corner, and 

it is for you to find the other three.”  Confucius 

THE TEACHER IS THE ROLE MODEL: THEY HEAR WHAT WE DO 
(How to Reach and Teach All Students Simplified - Elizabeth Breaux) 

 

 Never is the old saying, “Actions speak louder than words” truer than it is in the classroom.  We are 

models of everything that we do.  It is only when our actions speak of our compassion and love for children that 

our students will begin to listen to our words.  Shortcuts do not exist. Trying to find them is a sad waste of    

energy.   

 The fact is this: What I expect from my students, I must demonstrate first! 

 I cannot expect them to respect me if I do not respect them. 

 I cannot expect them to enjoy learning if I do not enjoy teaching them.  

 I cannot expect loyalty from them if I am disloyal. 

 I cannot expect them to stay on task if I am not joining them in the effort.   

 

I am a model of all that I do.  My students are watching, and they are “hearing” everything that they see. 



ARE WE REFLECTIVE PRACTITIONERS? 
Submitted by Revonda Johnson, IIO 

 

 As we dive into Domain 4, we are asked to be reflective in our practice.  For many of us, this will be 

second nature because we are always looking at how we can improve.  Reflection allows us to question what, 

why, and how we do things and it allow us to adapt and develop our practice within life –long learning.       

Reflection allows us to monitor our own development  from a beginning teacher to a novice professional.          

Reflection will keep us from becoming complacent!  Education is always changing and in order to meet the 

needs of all learners, we must change as well.  Reflection can be difficult because it forces us to be honest with 

ourselves and recognize not only our successes but the areas where we need to improve.   

 As you begin reflecting on your lesson plans, delivery of instruction, data derived from your teaching, 

you should make sure the following is part of this reflection: 

 It should be deliberate. 

 It should be purposeful. 

 It should be structured. 

 Reflection is about linking theory and practice. 

 Reflection has to do with learning. 

 It is about change and development—becoming a reflective teacher. 
 

 Reflection is part of Domain 4, so technically it is required.  However, it is a practice that is used by 

many other professions as well.  None of us would want to be cared for by a nurse or doctor who wasn’t         

familiar with the latest techniques, therefore, I am sure you would  agree that parents do not want their    

children taught by someone who doesn’t know their subject or best ways of teaching and learning.  How will 

your evaluator know that you are reflecting?  Do your lesson plans reflect change?  Has your room               

environment changed to accommodate  the needs of all learners?  Are you  providing information in common 

planning, professional development, or team time because of your personal reflection that can help others?    

Reflection should become a daily practice in order for us to improve our craft and move towards excellence.   

ENGLISH LANGUAGE LEARNERS 
Submitted by Rebecca Lindholm, Director of Title I and English Language Learner Programs 

 

This article is an excerpt from: English Learners in American Classrooms 101      

Questions * 101 Answers by James Crawford and Stephen Krashen. 
 

  Why does the distinction between conversational and academic language matter? Academic language 

refers to the decontextualized, cognitively challenging language used not only in school,  but also in business, 

politics, science, journalism,, and so forth. In the classroom, it means the ability to understand story problems, 

write book reports, and read complex social studies texts. If a child has developed high levels of academic    

language in Spanish, for example, it is much easier to develop this kind of competence in English. 

 Academic English takes considerably longer to acquire than conversational English, the kind of            

language that ELLs “pick up’ through social interactions with English-speaking classmates and through      

beginning ESL   classes. While conversational language is important, it’s not sufficient for the purposes of 

school. Children who sound quite fluent in English in a relatively short time often do poorly when 

“transitioned” into mainstream programs. This may occur because they have acquired conversational English 

but have yet to master enough academic English to enable them to understand instruction in regular        

classrooms. 

 Developing academic language—literacy in particular-requires instructional strategies that enable 

students to do challenging, grade-level work while they are acquiring English. This is quite difficult, especially 

for beginning ELLs, when instruction is in a language that students don’t understand. All-English programs 

tend to rely on worksheets and other unchallenging material that are conveyed in simple language. This type 

of curriculum is boring and alienating for many students. It also fails to stimulate them in ways that develop 

complex form of language proficiency.  

 The good news is that bilingual education offers a solution. It enables ELLs to acquire academic      

language because , by using the native language, teachers do not need to “dumb down” the curriculum. In    

addition, by teaching grade-level material, a bilingual program enables students to keep pace with              

English-speaking peers while they are acquiring academic language. 



 

 

TYPE TO LEARN 4 AVAILABLE FOR STUDENT USE 
Submitted by Bryan Chumbley, Chatea Green, and Lisa Kokos, Regional Technology Facilitators 

 

 Beginning this school year, Peoria Public Schools will introduce students to 

the skill of keyboarding beginning in kindergarten. We have purchased a new     

typing software for this purpose that will also allow students/parents to download 

and use the application at home for free (Minimum technical  requirements listed 

below). Students will be able to access Type to Learn 4 (TTL4) at school or from 

home on any computer that has downloaded the software and has an Internet     

connection. Students will be able to log-on using an  assigned username and      

password. TTL4 tracks student progress, so that the progress students make at home is transferred 

to the TTL4 at school, and vice versa, via the web-based software. TTL4  automatically places     

students at an appropriate point in the application based on previous work completed and skills 

gained. 

 What is Type to Learn 4? 

Type to Learn 4 is a comprehensive instructional keyboarding program that covers skills ranging 

from beginning to advanced. Type to Learn 4 software is built on a proven method of sequential 

skills building instruction. This program uses leveled lessons and includes a diagnostic pre-test, 

reviews, demonstrations, practice exercises and activities, multiple formative assessments, and  

automatic, personalized remediation. 

 The program motivates students toward keyboarding mastery by recruiting them as new 

members of an ancient society, The Agents of Information. Students discover that our world is in 

danger of a total communication breakdown because information cannot flow smoothly! They must 

start their training immediately to move up the 7 ranks from Recruit to ultimately become          

accurate, fast-typing Master Agents. Additional information about this program can be found at: 

http://ttl4.sunburst.com/demos/ttl4demo.html 

 21st Century Skills 

 Why teach keyboarding? Because computing is a way of life today. Not only in school or in 

the workforce, but as a means for communicating with others, sharing ideas, and expressing 

thoughts. The keyboard is the primary means of interfacing with a computer. Keyboarding is   

therefore an  essential 21st Century skill that students must develop in order to use computers   

effectively and efficiently.  

 Even very young children are actively involved with using technology and computers on a 

regular basis. Research shows that keyboarding is and should be taught to students at an early 

age, before bad habits form. This early introduction reduces bad habit development and provides 

additional benefits that include improvements in spelling, writing, and reading comprehension. 

Student   writing develops faster through word processing because it facilitates the review and   

revision process. Efficient keyboarding skills allow students to emphasize concept development   

instead of focusing on key location. Students who become efficient keyboarders “compose better, are 

prouder of their work, produce documents with neater appearance, and have better motivation,” 

(Nieman, 1996). 

 Mastering keyboarding involves learning technique (physical positioning and movement), 

ergonomics (safe and comfortable keyboard interaction), and key location. Learning key location 

requires a sequential introduction of the keys along with a great deal of repetition and                 

reinforcement to develop the kinesthetic memory traces leading to keyboarding automaticity.      

Efficiency is expanded if keyboarders type short letter cluster and words as single units instead of 

groups of  individual letters. (e.g., er, ing, the, my). Type to Learn 4 calls these cluster             

Quick-Blends and Quick-Words. 
More information can also be found on the Peoria Public Schools website: 

http://www.psd150.org/Page/15737 



 

4 MISUNDERSTANDINGS THAT CAN BLOCK PBIS IMPLEMENTATION 

IRIS ED FOCUS™ JUNE 2013 
Submitted by Michelle Coconate & Kristen McElligatt, RtI Facilitators 

 
Kevin Boling, a school administrator and longtime PBIS consultant in Eugene, Oregon voiced his        

perspective on several  obstacles that schools may face while implementing a PBIS system.  In our          

experience, while working with schools, we have noticed these same key misunderstandings.  We’ve also 

noticed schools successfully addressing these misconceptions.  Please contact us for support in tackling 

any of these misconceptions in your school. 
 

Misunderstanding Explanation 

1.)  Lack of Clarity about 

the Purpose of PBIS 

Is your staff doubting or asking WHY PBIS?  

Punishment oriented programs create a negative environment that af-

fects success. 

Purpose 

 Creates a positive culture 

 Decreases disruption 

 Increases academic engagement time  

 Increased learning 

2.)  Beliefs about          

Positive  Reinforcement 

Some people feel that positive reinforcement is manipulative and/or dam-

aging. The emotion laden “good job” praise is particularly concerning to 

them. 
 

Instead: 

Use “descriptive noticing” or neutral feedback.  It is more     

effective at increasing desired behavior 
  

Emotion laden praise example: 

“John, I love the way you are paying attention.” 

Descriptive noticing example: 

“John, I notice you are looking at the speaker.” 

3.)  Positive  

       Reinforcement is  

       Counter-Intuitive 

Giving attention to undesirable behavior may strengthen it. 
 

Desirable behavior can be increased by noticing it and ignoring minor 

inappropriate behavior.  This is challenging for some people to under-

stand.  Sustained modeling and coaching is needed for success. 

4.)  Reinforcers need to    

       be “big.” 

Costly prizes are not necessary.  Dump the junk from the prize box.      

Reinforcers can be activities that are quick and as close to free as 

possible. 
 

Follow this link for low cost/no cost ideas:  

http://www.psd150.org/Page/17070 

 

Click on this link to access the entire article by Kevin Boling:   
http://blog.irised.com/2013/04/implementing-pbis-and-getting-stuck-four-big-ideas-that-make-it-work-

better/?utm_source=IRIS+Educational+Media+Mailing+List&utm_campaign=b43b7b6f35-

irisBlogKevinPBIS_6_12_2013&utm_medium=email&utm_term=0_cb7ab95a8b-b43b7b6f35-387654034 

Making connections with students, creating personal attachments, is             

absolutely vital to being an effective teacher.  Laura McConnaughey 

http://www.psd150.org/Page/17070
http://blog.irised.com/2013/04/implementing-pbis-and-getting-stuck-four-big-ideas-that-make-it-work-better/?utm_source=IRIS+Educational+Media+Mailing+List&utm_campaign=b43b7b6f35-irisBlogKevinPBIS_6_12_2013&utm_medium=email&utm_term=0_cb7ab95a8b-b43b7b6f35-38
http://blog.irised.com/2013/04/implementing-pbis-and-getting-stuck-four-big-ideas-that-make-it-work-better/?utm_source=IRIS+Educational+Media+Mailing+List&utm_campaign=b43b7b6f35-irisBlogKevinPBIS_6_12_2013&utm_medium=email&utm_term=0_cb7ab95a8b-b43b7b6f35-38
http://blog.irised.com/2013/04/implementing-pbis-and-getting-stuck-four-big-ideas-that-make-it-work-better/?utm_source=IRIS+Educational+Media+Mailing+List&utm_campaign=b43b7b6f35-irisBlogKevinPBIS_6_12_2013&utm_medium=email&utm_term=0_cb7ab95a8b-b43b7b6f35-38


FREQUENTLY ASKED QUESTIONS RELATED TO DISCIPLINE OF           

STUDENTS WITH DISABILITIES 
Submitted by Maureen Langholf Special Ed Director 

Q: What are the guidelines regarding discipline of students eligible for special             

education?  

A: As a result of gross disobedience or misconduct, a special education student ordinarily may be suspended 

for up to ten (10) consecutive school days without constituting a change in placement regardless of whether or 

not the misconduct is related to their disability. However, any suspension beyond ten (10) cumulative school 

days will require additional procedural safeguards. After a special education student is removed from his or 

her placement for 10 cumulative school days in a year, for any subsequent removal, the District shall provide 

services to the extent necessary to enable the child the opportunity to participate appropriately in the general 

curriculum and advance appropriately toward achieving IEP goals as determined by the student’s teacher 

and authorized administrator. In addition the District will comply with federal and state legal requirements 

regarding manifestation determination reviews and review, revision or development of a behavior               

intervention plan. (Board Policy 7:190) 

Q: What are the special education disability categories for which a child may be found eligible?  

A: Developmental Delay, Specific  Learning Disability, Emotional Disability, Other Health Impairment,     

Intellectual Disability, Orthopedic Impairment, Hearing Impairment, Autism, Visual Impairment,  Deafness, 

Deaf- Blindness, Multiple Disabilities, Speech and Language Impairment, and Traumatic Brain Injury 

Q: When should IEP teams develop behavioral interventions? 

A: Behavioral interventions shall be used with students with disabilities to promote and strengthen desirable 

behaviors and reduce identified inappropriate behaviors. The members of the Individual  

Education Plan (IEP) Team shall develop a behavior intervention plan to address the behavioral problems of 

the student. At every IEP review, a copy of the behavior intervention plan/procedure shall be given to the 

parent(s)/guardian(s). Best practices in implementation of behavioral intervention plans indicate that        

students with persistent, challenging behavior need a comprehensive approach in all environments, a        

systematic plan based on understanding the student and the behavior, willingness of adults to alter their 

own behavior, and positive behavioral supports. 

Q: What is a manifestation determination?  

A: Within 10 school days of any decision to change the placement of a child with a disability because of a   

violation of a code of student conduct, the Local Education Agency representative, the parent, and relevant 

members of the child’s IEP team must review all relevant information in the student’s file, including the 

child’s Individualized Education Plan, any teacher observations, and any relevant information provided by 

the parents to determine if the conduct in question was caused by or had a direct and substantial               

relationship  to the child’s disability; or if the conduct in question was the direct result of the LEA’s failure to 

implement the IEP. 

If the student’s disability Is the primary cause or has a substantial relationship to the disability: 

District MAY NOT discipline the student (impose a suspension or expulsion). 

 MUST review the student’s behavioral intervention plan (BIP) to determine if it correctly addresses the 

conduct. 
If there is not a BIP then one MUST be developed. 

If the student’s disability Is not the primary cause for the incident or does not have a substantial relation-

ship to the disability, a student may be recommended for suspension and/or expulsion.  

Q: When does a manifestation determination need to be held?  

A:  When a student faces a suspension that could result in removal from the educational environment for 

more than 10  consecutive days or when a suspension would cause the student to exceed 10 days of removal 

from the educational environment for the school year.  

Q: When can a student with a disability be placed in an Interim Alternative Educational Setting?  

A: If a student carries or possesses a weapon to/at school or school premises or at a school function,         

knowingly possesses or uses illegal drugs, or sells or solicits the sale of a controlled substance while at school, 

on school premises or at a school function, or inflicts serious bodily injury upon another person while at 

school, on school premises or at a school function, school personnel are specifically authorized to place the 

student in an appropriate interim alternative educational setting or another setting for up to forty-five (45) 

school days without regard to whether the conduct was a manifestation of the student’s disability.  

For further information related to discipline for students with disabilities, please refer to:                        

http://www.wrightslaw.com/advoc/articles/discipline_faqs_osep.htm 

If any staff members have questions regarding the process for disciplining students with           

disabilities, please contact your school’s special education coordinator.  

http://www.wrightslaw.com/advoc/articles/discipline_faqs_osep.htm


 

25 GREAT WEBSITES FOR SCIENCE TEACHERS!!! 
(Submitted by Kristin Langston-Rogers, Curriculum Facilitator) 

 

Are you looking for great science resources? Are you pressed for time and don’t have hours to search the    

internet? Stop worrying! I’ve done the work and provided some great websites for science teachers and      

students below. 
 

1. Understanding Science 

    http://undsci.berkeley.edu 

 UC Berkeley offers a great resource for learning more about the process of science. 

2. How Stuff Works 

 http://www.howstuffworks.com 

 This leading science website takes everyday subjects such as cars, snowstorms, animals, 

 electronics, and many others and puts them in easy to understand context. 

3. Discovery Science 

 http://science.discovery.com 

 The website of a leading science channel has games, quizzes and much more. 

4. Extreme Science 

 www.extremescience.com 

 Here you’ll find world records in natural science, including earth science and the plant and 

 animal kingdom, as well as extreme weather records and much more. 

5. Nova 

 http://www.pbs.org/wgbh/nova/ 

 Check out the website of this leading science show that has been a staple of PBS for decades. 

 There are archives on subjects such as anthropology, disasters, flight, and more. 

6. Nature 

 www.pbs.org/wnet/nature/ 

 With a special section for educators, this animal science website is a must visit. There are also 

 video clips and slide shows with much more. 

7. Animal Plant 

 animal.discovery.com/ 

 Both animal lovers and science teachers will enjoy this site. There are resources on pets, 

 wildlife, animal causes, and more. 

8. Zoobooks 

 www.zoobooks.com/ 

 You have access to a virtual zoo full of primates, birds, reptiles, and more. There are also 

 quizzes, games, and more for teachers. 

9. Discovery Kids :: Games 

 kids.discovery.com/gaming 

 This site inspires kids to explore the awesome world around them and satisfy their curiosity 

 with innovative games, activities, quizzes, and articles. 

10. Neuroscience for Kids 

 faculty.washington.edu/chudler/neurok.html 

 Do you have students who wonder how the brain works? Then take them here for a website 

 just for them. 

11. The Atoms Family 

 www.miamisci,org/af/sln 

 Visit this website to learn about different forms of energy. The educational activities are  

 presented by famous Gothic horror characters. 

12. NASA 

 http://www.nasa.gov/ 

 There’s lots to see on this site. There are loads of images, videos, and podcasts. You can get 

 information on space missions, solar system, the Earth, and more. 

 

Inquiry is the Heart of Science 



 

Great  Science Websites cont. 
 

13. Astronomy Picture of the Day 

 http://apod.nasa.gov/apod/astropix.html 

 Each day a different image or photograph of our fascinating universe is featured. A brief  explanation 

 is provided by a professional astronomer. 

14. Windows to the Universe 

 http://www.windows2universe.org/ 

 Get pictures and guides for all segments of space including the Earth, solar system, and beyond. 

 There also guides for life, geology, and physics. 

15. Earthquakes for Kids 

 http://earthquake.usgs.gov/learn/kids/ 

 Students can learn all about the science behind earthquakes on this site. The site has information on 

 the latest quakes, puzzles, projects, and more. 

16. FEMA for Kids—Ready.gov 

 www.ready.gov/kids 

 Disasters affect everyone. Visit this FEMA site to teach kids all about disasters from floods 

 to volcanoes and more. 

17. Nat Geo Kids 

 kids.nationalgeographic.com 

 National Geographic’s site just for kids includes travel, animals, geography, and much more. 

 They also have activities and interviews with scientists. 

18. The Science Club 

 scienceclub.org/ 

 Visit this non-profit site to get ideas for projects and fairs. There are also other resources such

 as books and services for teachers. 

19. Funology  

 www.funology.com 

 Teachers can get a website that is all about the science of having fun. There are jokes, riddles, 

 games, magic tricks, and a Boredom Buster. 

20. Science Friday 

 www.sciencefriday.com/ 

 Adults make science user friendly for students and teachers. There are podcasts, blogs, and 

 even a Kids Zone with loads more. 

21. Science Daily 

 www.sciencedaily.com/ 

 Click on this site for information about breaking news in science. You can get all science 

 headlines, all the time. 

22. Science Dictionary 

 www.thesciencedictionary.com/ 

 If you need help understanding a word or term, stop here. You can also get glossaries for 

 science subjects such as chemistry, physics, biology, and more. 

23. National Science Teachers Association 

 www.nsta.org/ 

 You don’t have to be a member to get resources and news. You can also get classroom specific 

 information for all levels of science learners. 

24. Atlas of the Human Body 

 www.ama–assn.org/go/atlas 

 The American Medical Association provides this site to help educate patients. However, 

 science teachers can use it to show students the various systems of the body. 

25. The Science Explorer 

 www.exploratorium.edu/science_explorer/ 

 With a few common household items, this science website can help you create fun and 

 exciting projects for kids. 
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THE POWER OF A QUALITY ARTS EDUCATION CAN’T BE 

OVERLOOKED 
Submitted by Dan Hiles, Fine Arts Facilitator 

 

"The making of an artist is more than the training of hands; it's the training of the eye, the ear, and the listening 

heart." - William Gough 
 

 The push for educational reform is one of the more highly-charged issues facing our country in recent 

memory.  While much needed emphasis continues to be put on reading and math, continuous benchmarking of 

students, and RtI implementation to target students who need additional supports in both academic and         

social-emotional skills, it is refreshing that there is still support for the fine arts in both our district and across 

the nation as a whole.  This support is a testament to the power fine arts education has on students and schools 

alike.  In the classroom, we can see the fine arts embedded in many of the core subject areas and we’re aware of 

many cross-curricular activities that the fine arts affords all core subject areas.  Not only are the fine arts useful 

in supplementing and augmenting core instruction, but their value also stands on its own merit.  From making 

simple projects using construction paper and glue in Kindergarten to analyzing the form of Mozart symphonies in 

high school, the arts provide our students with an opportunity to not only express themselves and find expression 

in others, but to see what truly makes us human.  There are measureable objectives and outcomes with the arts 

as there are in other subjects, but there are  intangible qualities that simply can’t be measured. Please remember 

this the next time you’re moved by a song, view a painting or sculpture that speaks to you, see a play or           

production which brings you to your feet, which then, in turn, inspires you to dance.  The arts offers something 

for everyone and it’s exciting to offer wonderful programs in our district.   As we begin to move forward into a 

new year, there are some exciting changes that will be taking place within the Fine Arts Department.  Please 

continue to be supportive of the programs in our schools and in our district.     

District-wide Standards: 

 A curriculum committee has been assembled and has started to review and revise the standards that are 

currently in place.  One of the most wonderful things about fine arts instruction is the creativity that a teacher 

can bring to the classroom instruction and the curiosity they can bring about in a student.  That being said, it’s 

also important to have consistent standards in place across the district that are being taught with fidelity.  In 

addition to revising the standards, the committee will also work to create a pacing guide for each area of the    

department. The purpose of this will be to guide instruction through out the year with appropriate goals and    

objectives for each grade level.  The goal is to have this completed for the start of the 2014-2015 school year. 

Roosevelt Magnet School and Preparatory School for the Arts at Peoria High School: 

 This year the Fine Arts Department will be revitalizing the fine arts programs at both Roosevelt Magnet 

School and Peoria High School’s Preparatory School for the Arts.  Both schools are equipped to provide high-

quality fine arts education to students who enroll in these programs. As planning progresses, more information 

will be made available about audition information and enrollment.   

Fine Arts Website: 

 The Fine Arts Department is currently updating the website. Information regarding our instructional 

programs, concerts, and other pertinent information will be made available on the website soon. 

GET CONNECTED IN THE ARTS! 
Submitted by Sharon S. Reed, 21st CCLC 

 

Arts Alliance Illinois is the state’s leading advocate for the arts and arts education.  There are four areas 

of focus for arts education: 

 Arts Advocacy—The Alliance helps to advance widespread support for the arts and arts education in our    

community. 

 Arts Education—The Alliance works to ensure every child receives a well rounded education that includes 

the arts. 

 Arts Research—The Alliance provides facts and figures needed to make the case for the impact of the arts in 

our economy, neighborhoods, and schools. 

 Arts Community—The Alliance unites and connects the arts sector. 

The Arts & Education Exchange is a free online service that connects educators with arts providers to give        

students an opportunity for expression and self-discovery through creative outlets.  The Exchange, the first of its 

kind in Illinois, has the potential to help ensure every child in Illinois has access to art, music, theater, and 

dance.  The Exchange is a great resource to get connected with arts resources throughout the state. 

http://www.facebook.com/peoriasapcoalition


Need more information? E-mail  us 

at  

PeoriaSapCoalition@gmail.com  
 

WWW.HULTHEALTHY.ORG  
Hult Center for Healthy Living      

5215 N. Knoxville Ave.    Peoria, IL     Tel  309.692.6650  

Red Ribbon week is the oldest and largest 

drug prevention campaign in the country. 

Here are some ideas on how your school 

can participate: 

 Have the students and teachers wear a 
Red Ribbon 

 Have the students in your school pledge 

to be drug free at www.redribbon.org 

 String a banner across the front of your 

school, your street, the  entrance to your 

football field, etc. 

 Hold Decoration Contests: doors, rooms, 

lockers, halls, bulletin boards, entry way, 

cafeteria, fences, trees at school; posters 

at all levels; houses; streets; blocks;     

cities. 

 At school, utilize your Art class/club, 

Homeroom/Activity classes, Computer 

Graphics, Technical Drawing/Drafting. 

 

 

 

 

 

 

 

 

 

 

 

 
You can make a difference in our  

community by joining the Peoria    

Substance Abuse Prevention (SAP) 

Coalition.  The Peoria SAP Coalition 

meets the 3rd  

Wednesday of every month at 3:30 

PM at the Hult  

Center for Healthy Living.   
 

Join us for the next meeting: 

Wednesday, October 16th  

 
 

www.facebook.com/PeoriaSapCoalition 

Click the link below to 

http://www.hulthealthy.org
http://www.preventionpartners.com/shop/browse_catalog.cfm?s=dom&t=804&campaign=D&prodtype=SR
http://www.redribbon.org
http://www.preventionpartners.com/shop/browse_catalog.cfm?s=dom&t=804&campaign=D&prodtype=BN
http://www.facebook.com/peoriasapcoalition

